
Assessment at Queensmill School. 

 

Assessment at Queensmill School is as comprehensive as it is personalized for each student. Due to the 

complexity of Autism with developmental and attainment trajectories that differ from neurotypical peers, 

we recognize that the vast majority of students attending the school cannot be assessed using traditional 

mainstream measures. Indeed, for the most part, measures such as the Reception Baseline, Phonics 

Screening Test, SATS exams and GCSEs are largely inaccessible for our students and do not carry 

meaningfulness when considered within the context of their Autism. Aside from this, these assessments 

largely ignore individuality and do not celebrate the unique achievements and milestones that our 

students make in the core areas affecting their Autism (i.e., Social Communication and Emotion 

Regulation). To this effect, Assessment at Queensmill School places especial value on gains made in Autism 

as this is what is pertinent to the cohort of children who attend the school, their wellbeing and overall 

success in life.  

In the absence of standardized assessments suitable for special needs populations, Queensmill School have 

developed their own Assessment battery which tracks progress in Autism as well as academic 

achievement. The school uses the evidence-based Social Communication Emotion Regulation Transaction 

Supports (SCERTS) model to support with target-setting in Autism and utilizes a variety of tools, including 

the National Curriculum, to support with teaching and assessment in the core subjects of English, Maths 

and Science. Curriculums are personalized according to Key Stage priorities and so assessments vary 

according to chronological age and what is being taught in the classroom. Assessments in Autism remain 

uniform throughout the school. Teachers at Queensmill School conduct assessments that are then wholly 

relevant and individualized to each student and these are often supplemented with evidence through 

photographs and collaboration with other professionals, such as Speech & Language Therapists (SALT) and 

Occupational Therapists (OT).  

Teachers, including those who are new to the organization, are well-trained in the school’s Assessment 

measures and ongoing support is available to them throughout the year from the school’s Assessment 

Coordinator and various Phase Leaders. Teachers work to an assessment schedule with clear deadlines for 

various pieces of work. Regular teachers meetings are held for the purpose of introducing changes/updates 

to Assessment and for moderation purposes. This short report aims to briefly describe the variety of 

assessments that teachers undertake in documenting how student progress is measured, recorded and 

monitored at Queensmill School.  

 

1. Annual Review Teachers Report.  

The most comprehensive summative assessment that teachers carry out is the Annual Review Teacher’s 

Report. Once per year teachers produce a typed report that aims to summarize the student’s key 

achievements throughout the year in core curriculum subjects. Templates vary depending on the child’s 

Key Stage, for example the Post 16 report has different headings compared to the KS1-4 report. In all 

reports there is a dedicated section to discuss the child’s current Autism presentation, specifically the 

strategies and supports that have proved successful that year and any notable progress made. Teachers 

include a summary of the ‘I Can’ targets that students have been working on and the report is illustrated 

throughout with photographic evidence of the child/young person participating in a range of activities at 

school. The report is written with the primary intention of communicating to parents/carers the student’s 



main developments at school, but is further used by the student’s next class teacher as a starting point, or 

baseline, for future work to be carried out in the new school year.  

 

 

2. Education Health Care Plans – Reviewed (EHCPs).  

As a part of the annual assessment process, teachers review each student’s EHCP. The review is carried 

out in conjunction with the student’s SALT and OT to support the documentation of well-rounded 

views and planning for next steps. Teachers and therapists review the progress made toward EHCP 

outcomes that were set forth by the previous class teacher. Indeed, these outcomes were used 

throughout the year to inform termly target-setting (see below) and as such teachers can provide 

evidence of how outcomes have been worked on at school. Outcomes are typically reviewed as 

‘achieved’, ‘partially achieved’ or ‘not achieved’ and teachers provide commentary about the reason 

for their judgement, drawing on examples. Where students have achieved an outcome, teachers set a 

new outcome to replace this. Where an outcome is ‘partially achieved’ or ‘not achieved’, the outcome 

may continue to be worked on with additional supports in place. In any case, a thorough review of the 

outcomes is required and parents/carers are encouraged to provide their feedback on reviewed EHCPs 

in the student’s annual review meeting. The review of the EHCP is sufficiently flexible enough that if 

parents/carers do not agree with the new outcomes that teachers have drafted, then the outcome can 

be edited or removed and a new outcome worked on instead. The reviewed EHCP is an important part 

of the school’s assessment package as it enables monitoring and recording of longer-term targets.  



 

 

3. Personal Learning Plans (PLPs).   

Teachers set targets for each student in their class three times per year during Autumn, Spring and 

Summer Terms. Each student is set a group of targets to support attainment in curriculum learning (‘My 

Learning’) (e.g., English, Maths, Science and Computing) and another group of targets to support progress 

with their disability (‘My Autism’) (e.g., Social Communication and Emotion Regulation). The areas targeted 

under ‘My Learning’ vary according to Key Stage priorities. As such Post 16 students work towards five 

targets that link to the Preparation for Adulthood (PFA) curriculum, whereas younger students, those in 

KS1-4, work towards four targets in National Curriculum subject areas (please see table below). ‘My 

Autism’ targets are more uniform throughout the school as all students are working on developing their 

Social-communication and Emotion Regulation skills, regardless of age or Key Stage priorities.  

Termly targets are formulated as ‘I Can’ statements, celebrations of achievements that students are likely 

able to make with the right supports and strategies in place. EHCPs are used to inform termly target-setting 

and are explicitly linked to the ‘I Can’ statements in the PLP. In this way, long-term priorities are worked on 

through more specific and attainable shorter-term targets. Teachers write detailed Personal Learning Plans 

(PLPs) with success criteria that are reviewed toward the end of the term. Depending on the level of 

achievement, teachers may review targets as mastered (1), secure (0.75), emerging (0.5) or experienced 

(0.25). Teachers also record these judgements in Onwards & Upwards, an online progress tracking 

software specifically designed for schools of SEN students. This enables data to be collated and analyzed 

across the whole school per term, informing SMT about average rates of progress for My Learning and My 

Autism. Data is further analyzed to look within Key Stages as well as within class groups.  As progress for 

children with Autism is rarely linear, PLPs with personalized ‘I Can’ targets have the advantage of 

supporting target-setting that is meaningful and relevant for each child uniquely. New students, those 

joining Queensmill School for the first time, begin with four new starter targets (relationships with staff, 

relationships with peers, communication, sensory/environment). These students then move to a full set of 

My Learning and My Autism targets after completing their first term at the school.  



 

 

 

4. Moderation samples.  

Teachers are asked to complete moderation, or work, samples three times per year. The focus changes per 

term, so that while teachers may complete moderation samples for English ‘I Can’ targets in the Autumn 

Term, the focus in the Spring Term will be a different assessed area (for example, ‘My Autism’ Mutual 

Regulation). When writing work samples, teachers include an annotated piece of work from a student or a 

photograph of participation. The evidence links to an ‘I Can’ statement that the student is currently 

working on in class. Teachers then include their judgment about whether the target is deemed mastered, 

secure, emerging or experienced relative to what has been observed and evidenced. Once a set of work 



samples are complete, teachers select one work sample from a student in their class and bring it to a 

moderation meeting with other teachers/SMT to discuss.  

The purpose of moderation samples is two-fold. Firstly, it encourages teachers to reflect on how they are 

working on targets in class and how students are responding to their targets. Secondly, it provides 

opportunity for teachers to check they are in agreement with each other’s judgements, better ensuring 

consistency in the judgements that teachers make when reviewing PLP targets. Due to the pandemic and 

the impact it has had, moderation samples have been paused for the last few academic years. It has been 

important to prioritize teacher workload (due to the blended learning offer) and some aspects of 

Assessment could not be carried out. For the academic year of 2021-2022, we have made it a focus to 

write Emotion Regulation Support Plans in an updated format (see below). Moderation samples will now 

be re-introduced in Autumn Term 2022. The inclusion of intent, implementation and impact in moderation 

samples should support deeper teacher reflection and will link to Ofsted priorities too.  

 

 

5. Emotion Regulation Support Plans (ERSPs).  

All students attending Queensmill School have an Emotion Regulation Support Plan (ERSP) which assesses 

risk factors for dysregulation. More than this, however, ERSPs are a tool written and used by teachers/staff 

members to document signs of dysregulation and the effective supports that are in place to calm a student 

when s/he shows this dysregulation. Plans are reviewed termly, but can be reviewed at any point during 

the school year as both risk factors and signs of dysregulation can change. Plans are linked to the Zones of 

Regulation (ZoR) program. Rooted in Cognitive Behavioural Therapy, the ZoR is a framework that uses four 

colours (blue, green, yellow and red) to help students identify their feelings and level of alertness. It is a 

curriculum, embedded into everyday practise at Queensmill, which aims to help students gain skills in 

consciously regulating their emotions and their actions (i.e., blue - slow and low, yellow - losing control, red 



- feeling out of control). Using the ZoR as a framework for teaching students about their own emotion 

regulation, the ERSP template is then divided into different coloured sections. Teachers assess signs of 

dysregulation and transactional supports under each coloured zone. From an assessment perspective, the 

ERSP is a running document that details and summarises how to best support a child/young person when 

they are emotionally triggered and require adult support to regain regulation. Supports that are no longer 

effective or risk factors that are no longer a concern are moved to a ‘historic’ section on the plan. Signs of 

dysregulation that are no longer observed are also moved to the historic section. The ERSP template has 

recently been re-drafted with feedback from teachers and SMT to ensure the document is the most 

comprehensive possible. The revised ERSP template allows for a termly review that is linked to current 

Emotion Regulation ‘I can’ targets.  

 

 

6. Picture Exchange Communication System (PECS) updates.  

Students who are learning to communicate through the use of the Picture Exchange Communication 

System (PECS) are informally assessed for their communication skills twice per year, at the beginning of 

Autumn Term and the end of Summer Term. Teachers carry out a Critical Communication Check-list and 

record yes/no responses to nine examples of essential communication, such as requests reinforcers, 

requests help, requests break, rejects etc. This assessment is based on the teacher’s knowledge and 

observations of the child. Teachers provide information as to whether students can understand key 

instructions, for example to ‘go get’ (an object) or ‘go to’ (a familiar location), using visual and/or verbal 

reinforcement. At the same time as updating the Critical Communication Checklists, teachers also update 

the PECS Record to document where each student is with their PECS progress (i.e., which phase they are 

working on). This piece of assessment is only required for PECS users. It enables teachers to assess and 

record developments in communications skills, using PECS as an augmentative and alternative 

communication system.  



  

 

7. Pen Portraits.  

The Pen Portrait is a one-page snapshot providing an essential profile for each child/young person in the 

school. Pen Portraits summarize basic information pertinent to the child/young person, including how they 

communicate, what they need help with, their special interests/motivators and risk factors for their 

dysregulation. Four coloured boxes linking to the ZoR program provide information about how the student 

presents when they are in different states of alertness (e.g., when I am in the red zone I scream/shout/cry). 

With this are details about how a student can best be supported when s/he is in that zone (e.g., use 

visuals, reduced language, offer break etc.). Teachers draft Pen Portraits at the beginning of the school 

year and update these in the Summer Term to reflect any updates, for example changes to special interests 

or changes to what the pupil needs help with. Pen Portraits are displayed in classrooms near to the door, 

allowing all visitors (including cover staff) an insight into the individual needs and presentation of students 

from first entering the classroom.  

 



8. Baseline Review.  

New starter students, for example those joining the school from a different educational provider, are given 

a baseline review within the first 6-8 weeks of starting. Teachers informally assess student’s initial 

social/communication skills and their ability to participate in classroom activities through their daily 

observations and direct work in class. These observations are summarized and documented in a baseline 

report that is written in conjunction with the student’s OT who provides information about the 

presentation of the child’s physical/sensory needs. The baseline review report is then shared with 

parents/carers and other key professionals and a short meeting takes place during the settling in period. 

Teachers highlight, in the meeting, any notable achievements that the student has already made since 

transitioning to Queensmill and parents/carers provide information from the home perspective. The 

meeting encourages good relationships between home and school to be developed from very early on. 

From an assessment perspective, the baseline review supports teachers in establishing key priorities for 

target-setting for the term ahead.  

 

 

9. Award Scheme Development and Accreditation Network (ASDAN) – Secondary students only. 

The Award Scheme Development and Accreditation Network (ASDAN) Personal Progress Qualification 

(Award and Certificate) is run at Queensmill School and Queensmill College (Q6). The qualifications have 

been developed for learners working towards and at Entry 1 level to have their achievements recognized 

within a qualification framework. This is designed for schools, colleges, residential and day care services, 

training providers and independent provision. The Personal Progress qualification is made up of units 

based on the four Preparing for Adulthood curriculum areas (Employment, Independent Living, Good 

Health and Community Inclusion). Each unit has a credit value with 1 credit being equal to approximately 

10 hours of learning). To achieve a qualification, learners must gain credits by completing their chosen 

units and providing clear evidence that they have met the full requirements of the unit. At Queensmill 

School and Q6 these units are evidenced through work completed by the student, photographic evidence, 

and assessor statements. Students typically complete 2-3 units per academic year. In addition to the units 



there is also an achievement continuum that supports evidencing. A selection of units are required each 

year for external moderation. 

At Queensmill College Project Search the ASDAN Employability Qualification (Award and Certificate) is run. 

This has a total qualification time of around 150 hours. The course is delivered at Entry 2 through to NC 

Level 1 and is tailored to the level of the interns. The course is designed to help learners develop the skills 

needed to become successful employees. The primary purpose of this qualification is to support interns in 

overcoming barriers to entering work. A selection of units are required each year for external moderation. 

All students receive a Certificate of Personal Effectiveness (CoPE) once they have achieved enough credits. 

An ASDAN audit is carried out every few years and Rachel Thompson, Queensmill Colleges Head of Service, 

is the internal moderator for the school. The next audit is in January 2022.  

  

10. GCSEs and Functional Skills – Secondary Resource Base students only.  

The majority of students at the Secondary Resource base at Fulham Cross Academy attend inclusion 

lessons alongside mainstream peers. Some of these students have, in the past, been able to sit GCSEs for 

the subjects that motivate them the most. In the past some students have been able to sit exams in 

subjects such as Art, DT, History and Maths. When Queensmill students sit GCSEs, they attend the GCSE 

exam at the same time as their mainstream peers. Queensmill students have access to a scribe, a 

Queensmill teaching assistant, and they take the exam in a room separate to the main exam hall to reduce 

anxiety and to provide a quieter space for concentration. Students are allowed additional time to write the 

exam with the support of the scribe. Most Year 11 students gain alternative qualifications, Functional Skills 

Maths and Functional Skills English. Here there are different levels depending on individual abilities. These 

are not exam based and can be completed online with multiple attempts if needed to try certain parts of 

the test again. 

 

Summary:  

In summary, the school employs an extensive and robust assessment package designed to document 

student progress in a number of areas. This is summarized in the table below. The school will evaluate and 



review the assessment methodology at the end of Summer Term 2022. This work will be led by the Head of 

School and the Assessment Coordinator.   

 

Type of assessment What it assesses  

Annual Review Teacher’s Report  - Annual progress with curriculum learning and Autism  

EHCP  - Achievement against long-term targets  

PLP  - Achievement against short-term (termly) targets  

Moderation samples  - Progress towards short-term (termly) targets and teacher 

judgements of progress   

ERSP  - Risk factors, signs of dysregulation and transactional 

supports used to support student recovery   

PECS updates  - Critical communication skills and progress with PECS phases  

Pen Portraits  - Essential student information   

Baseline Review  - Integration into new school setting  

ASDAN - Preparation for adult life  

GCSEs / Functional Skills Tests  - Knowledge and attainment in specific curriculum subjects  
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